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Email: katzj@wellesleyps.org 
History, despite its wrenching pain,

Cannot be unlived, and if faced

With courage, need not be lived again.





Maya Angelou, “On the Pulse of Morning”

Welcome to A.P. U.S. History. The stakes will be high in this course. In part, this has to do with the rigor of the curriculum (largely determined by the pesky test you will take), with the expectations you have for yourself, and with those others have for you. But it also has to do with the contested meaning of America and the contested nature of its history—this history matters to a lot of people, but it often matters to them in different ways. I expect that you too will care about what we study this year, that you will find yourself at times inspired, at times perplexed, and at others infuriated. Our work will be to use facts abundantly as we seek to understand and develop our own insights about the different narratives that make up this history. 

We must create and maintain a positive learning environment for every person in our class.  We will be discussing issues that may bring up emotions (yes, historians do and should have emotions) and sometimes class will be difficult.  We will discuss in detail the whats and hows of this as we proceed, but the bottom line is this: be a courteous classmate and an aggressive learner.
Policies:  INITIAL NEXT TO EACH POLICY TO ACKNOWLEDGE THAT YOU UNDERSTAND THEM.  
· Unless otherwise announced, assignments are due at the start of class the next time we meet. 
· Work is late once I have collected or checked it (i.e. work I collect at the beginning of class is late if I receive it half-way through class).  
· If I do not check a homework assignment the day it is due, it is expected that you bring it with you to every subsequent class until I check it.  
· You may turn in work one day late for half credit. After one day, you may complete late work for your own edification only. Work left “on my desk,” “in my box,” or in some other place is not considered turned-in unless we have made prior arrangements to this effect. Remember that completing and turning in late work is your job—be sure to follow-up so you don’t sacrifice important homework grades.  
· Late assessments lost 15% for every day late (includes drops days and weekends).  
· Requests for extensions must be made two days in advance in via email and must be approved by Ms. Katz.  The request for an extension must include the requested due date.
· Do your absolute best to limit your excused absences and tardies (eat, sleep and consider carefully plans for trips/fieldtrips).  (unexcused absences are considered cuts and work cannot be made up)
· Should you arrive late to class (with or without a pass), please do not interrupt class. Instead, leave your pass in the “Passes” folder. Note that three unexcused tardies or individual unexcused tardies of 10 minutes or more are considered cuts by my and the school’s policy
· Plan on checking your school email once a day.

· Limit emails to 3-5 sentences (if you need more than that, plan on meeting with me).  
Grading*
18%: Class citizenship:  Class citizenship reflects your character, participation, focus and enthusiasm in the class. It is important that you contribute by speaking, listening, questioning, and otherwise investing yourself in the success of our class.  

30%: AP Assessments:  These assessments are the ones that you will see on the AP exam and include multiple choice tests, short answers and in-class essays.

37%: Assessments: These assessments are ones that are beyond the scope of the AP exam and include discussions, presentations, projects and essays. 

15%: Completion and quality of your homework and unannounced quizzes. 

Make-Up Work

It is your responsibility to learn of, turn in, and make up your written work as well as obtain any notes or announcements you miss when you are out of class. You should obtain the names, phone numbers, and /or e-mails of two or three classmates whom you can call for notes, assignments and explanations when you are out of class. Please note, however, that you will not find everything you need here! I expect you to consult a classmate and canvas BEFORE you approach me about the work you missed.
Missed Assessment Policy
If you have an excused absence on the day of a test, quiz or other due date, you may make up/turn-in your work for full credit providing that you do so on the day that you return to school (even if that day is a drop day). Absences often result in your missing pop-quizzes and we will make arrangements for you to make up missed points only if you meet with me immediately upon your return to school—in some cases, it’s not appropriate for you to take the same quiz your classmates took.  If you know you will be absent in advance (i.e. in the event of a field trip or vacation), you need to alert me well in advance of your absence, designate a buddy to take notes/collect papers for you during your absence, and meet with me after your absence to insure that you have completed all that you need to complete on time when possible.  If you miss a test, you have two schools days (including drop days) to make up that missed test once you return to school. 
“Go green” policy

· If you print something:

· Use 2-sided or “scrap” paper.

· There is also a scrap paper bin in the classroom for you to take scrap paper from.
· Use the font Garamond for all assignments (this font saves ink and paper! 
· Recycle all papers/bottles in the class recycling bin
Class Expectations:

· Treat everyone in the room with respect and patience.

· When you speak, remember that it is not a dialog of two (me and you) but a conversation among many—listen to and address your classmates.

· Be curious and ask questions—of me, of each other, of yourselves, and of our sources.  It’s okay to disagree--with each other, me, as well as the sources we read.

· Think before you speak:  Intent versus Impact

· Use “And” instead of “But”.  Two realities can exist at once. I love teaching history AND it is hard work.

· Commit yourself to your academic and intellectual development, not simply to getting the work done. 

· Keep up with the course and be honest with me and with yourself about how you are doing—“a little behind” will become “drowning” in flash and I can’t help you if I don’t know what’s going on.

· Take advantage of every opportunity to strengthen your “character muscles” and thereby increase your capacity to contribute and lead in positive ways.

· Be willing to “try stuff on”
· No blame/shame/attack:  Use “I” statements
· Share the “air time”
· Reflect on your ability to learn and grow as a learner and student
· You need to take responsibility as a student to make time for extra help or make-up work.  Be responsible for your learning  
· Invite all classmates to any online spaces that the majority of the class participates in
Homework

Homework must be completed on time for class.  For full credit (6/6), it should be obvious to me (and your classmates) that you have actively read and analyzed the assigned reading.  One technique I suggested is called annolighting. Annolighting requires you to have a highlighter and pen while you read.  With the highlighter, highlight the most important words. (That means the entire reading should NOT be highlighted)  With your pen, comment on the reading.  Comments can include: questions you have, connections to other material you have learned, summarizing big ideas, analyzing the reading, paraphrasing complicated ideas in the reading.  If you annolight correctly, it will ensure full credit for homework.  You may also use another technique you have previously learned as long as it is clear you have read and interpreted the entire reading.  For readings in the textbook, there will be reading quizzes on the day the chapter is due.  For readings in other books, there may be quizzes or other graphic organizers.  These techniques are designed to help you interpret the reading and show that you have thoroughly investigated and analyzed the reading.  You can use any note taking strategy as long it demonstrates ANALYSIS and a thorough investigation of the reading.
Class Materials

Each day, please bring to class your: 

· ORGANIZED 3-ring binder (suggestion: 2 inch) to hold relevant reading materials (textbook excluded)

· a couple of working writing utensils in different colors
· Relevant reading materials (handouts or books (not your textbook))
Our textbook:

You are responsible for returning your textbook in the condition it was received.  Used (and very cheap) copies are available online if you want to purchase a copy that you can mark up.  The tests are largely based on this textbook so you will make good use of it and it is worth the $3 used cost of the textbook.
Fixed v. Growth Mind-Sets
By Carol S. Dweck

From Educational Leadership (October 2007; Volume 65, No. 2)

As a psychologist, I have studied student motivation for more than 35 years.  My graduate students and I have looked at thousands of children, asking why some enjoy learning, even when it’s hard, and why they are resilient in the face of obstacles.  We have learned a great deal.

Fixed or Growth Mindset?
Some students believe that their intellectual ability is a fixed trait.  They [believe they] have a certain amount of intelligence, and that’s that.  Students with this fixed mind-set become excessively concerned with how smart they are, seeking tasks that will prove their intelligence and avoiding ones that might not (Dweck, 1999, 2006).  The desire to learn takes a backseat.  Other students believe that their intellectual ability is something they can develop through effort and education. They don’t necessarily believe that anyone can become an Einstein or a Mozart, but they do understand that even Einstein and Mozart had to put in years of effort to become who they were.  When students believe that they can develop their intelligence, they focus on doing just that.  Not worrying about how smart they will appear, they take on challenges and stick to them, exhibiting a growth mind-set (Dweck, 1999, 2006).

More and more research in psychology and neuroscience supports the growth mind-set.  We are discovering that the brain has more plasticity over time than we ever imagined (Doidge, 2007); that fundamental aspects of intelligence can be enhanced through learning (Sternberg, 2005); and that dedication and persistence in the face of obstacles are key ingredients in outstanding achievement (Ericsson, Charness, Feltovich, & Hoffman, 2006).

The Two Faces of Effort

The fixed and growth mind-sets create two different psychological worlds.  In the fixed mind-set, students care first and foremost about how they’ll be judged: smart or not smart.  Repeatedly, students with this mind-set reject opportunities to learn if they might make mistakes (Hong, Chiu, Dweck, Lin, & Wan, 1999; Mueller & Dweck, 1998).  When they do make mistakes or reveal deficiencies, rather than correct them, they try to hide them (Nussbaum & Dweck, 2007).  They are also afraid of effort because effort makes them feel dumb.  They believe that if you have the ability, you shouldn’t need effort (Blackwell, Trzesniewski, & Dweck, 2007), that ability should bring success all by itself.  This is one of the worst beliefs that students can hold.  It can cause many bright students to stop working in school when the curriculum becomes challenging.  Finally, students in the fixed mind-set don’t recover well from setbacks.  When they hit a setback in school, they decrease their efforts and consider cheating (Blackwell et all, 2007).  The idea of fixed intelligence does not offer them viable ways to improve.

By contrast, in the growth mind-set, students care about learning.  When they make a mistake or exhibit a deficiency, they correct it (Blackwell et all, 2007; Nussbaum & Dweck, 2007).  For them, effort is a positive thing: It ignites their intelligence and causes it to grow.  In the face of failure, these students escalate their efforts and look for new learning strategies.

It is not surprising, then, that when we have followed students over challenging school transitions or courses, we find that those with growth mind-sets outperform their classmates with fixed mind-sets—even when they entered with equal skills and knowledge.  A growth mind-set fosters the growth of ability over time (Blackwell et all, 2007; Mangels, Butterfield, Lamb, Good, & Dweck, 2006).
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